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| - MOJALIA O KOMUCHUJU

1. Opran koju je umeHoBao Komucujy:

HacraBHo-HayuHO Behe ®@uonomkor ¢akynrera YHuBep3uTera y beorpaay Ha cB0joj ceTHUIN
on 27.¢pebpyapa 2013.rogune, moueno je Omryky o oopasoBamy Komucuje 3a oqodpeme TeMe 3a
u3pajy JOKTOPCKE JHMcCepTaludje Kojy je KaHnuaaTkumba Mp AHa BraucasspeBuh npujaBuiia moj
HacoBoM ,,Dopmupame U pa3Boj KOTHHUIIM]E: YBEPCHA, CTABOBU M 3Hama OyIyhHx ¥ aKTHBHHUX
HacTaBHUKa CTpaHor je3uka y Cpouju u Benukoj bputanuju® .

2. CacraB Komucuje

1) np HWsama TpOojeBuh Muomesuh, mOIEHT, yka HaydHa o00JacT AHIJIMCTHKA,
@unonomku akynrer YHuBep3urera y beorpany, Karenpa 3a anrnucTuky.

2) np Cwmumspka CrojanoBuh, MOLEHT, yKa HaydHa o0jacT AHIIMCTHKA, DUITIOIOMIKH
dakynrer YauBepsutera y beorpany, Katenpa 3a anrnucruxy.

1) np Karapuna Pacynuh, noreHr, yxa HaydHa ooiact AHMIMCTHKA , DUI0TOIIKY GaKyITeT
VYHusepsurera y beorpany, Kareapa 3a anrnucruky.

Il - BUOTPA®UJA KAHAUIATA

AHa Buaancas/weBuh (1979) nunnomupana je ¢ebpyapa 2004. rogune Ha Duiosiomxom
dakynrery y beorpany, Ha ['pynu 3a eHIJIeCKH je3WK U KEIDKEBHOCT Ca TIPOCEYHOM OIEHOM Ha
crynujama 9,27. AkagemMcku ctereH master y obiactu mpUMemeHe JTUHTBUCTHUKE CTEKIa je ca
ommaHuM yerexom (distinction) Ha BectmuncTepckom yHuBep3uteTy y Jlonmony 2006. roause.
Kao mobutnuna crunenauje Yusauar (Chevening) mkoncky 2008/9. romuHy mpoBena je Ha
CTYIMjCKOM ycaBplIaBamy Ha YHuBep3uTeTy y Okcdopny. JloKTOpcke cTyauje ymucana je Ha
@unonomkom dakynrery y beorpamy 2009. roguHe M y gocaialilbeM TOKY CTyauja (ocam
MOJIOKEHHUX MCIHTa) OCTBapuiIa je mpocedny oueny 10.

Ha Opncexy 3a anrnuctuky ®unonomkor (akynrera y beorpamy 3amocnena je ox aeuneMmopa
2005. rogune kao JekTop 3a npeamer CaBpeMeHHU HITIECKH je3UK Y OKBUPY KOT je Apikaia BexOe
u3 kypca Enrmecku jesuk kao wu30opHu mpeamer (2005. rommne u 2006-2008), xao u
Wurerpucane jesuuke BemrruHe Ha pBoj (2006) u Tpehoj roaunu cryauja (o 2009. ronune). On
2011. roguue yuectByje y m3Bohemy kypca IIpojekar mpakca (MeToauka HacTaBe EHIIJIECKOT
je3HKa) Ha 4eTBPTOj FOJMHHN OCHOBHUX cTyauja. [lpe tora je y Jlonnony 2005. ronune paauia Ha




npojekty European Intercultural Workplace xoju je punancupana EBporicka komucuja y OKBUpY
KOT je BpLIMJIa HCTpaXUBambe 3a noapydje Benuke bputanuje. Ox 2010. rogune paay XOHOPapHO
y Bpuranckom caBery kao ucnuTHBa4 3a ycmenu jaeo Cambridge ESOL wucnura, a ox 2011. y
3aBoxy 3a yHampehuBame oOpa3zoBama M BacluTama kao wiaH Kommucuje 3a CTpydHy OLEHY
KBAJIMTETA PyKONHCA YIIOSHHKA SHITIECKOT je3HKa 32 OCHOBHY U CPElbY IIKOITY.

UnaH je yapykema capagnuka ¢uionomkux (akynrera Philologia u Yapyxema HacTaBHHKA
eHrneckor jesuka (English Language Teachers’ Association — ELTA). Usnarana je Ha 15
HAYYHUX CKYIIOBa Y 3¢MJbU U HHOCTPAHCTRY.
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IV - OLIEHA MOJOBHOCTHU KAHJIMJIATA JIA PAJIA JUCEPTALINIY

Ha ocnoBy yBuma y Oworpadujy u Oubnumorpadujy kanmumata, Komucuja cmatpa ma
KaHIUJaTKumka, Mp AHa BrnaucaBibeBuh — HchmymaBa CBe YCIOBE 3a H3pagy JOKTOPCKE
JUcepTalmje.

V - OHEHA TIOAOBHOCTH NNPEJJIOXKEHOI' MEHTOPA




3a MenTopa je mpemioxena ap Meana Tp6ojeBuh Munomeuh (moment) ®OuionomKor
daxynrera y beorpany, Katenpa 3a aHrmmucTuKy.
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Komucuja cmarpa na np Wsana TpGojeBuh MusomieBuh ucnymaBa cBe YCIOBE 332 MEHTOpA OBE
JOKTOPCKE AUcepTaIyje u3 001acTu NpUMeHhEeHe IMHTBUCTHUKE U METOJIMKE HACTABE.

VI - OHEHA ITIOJOBHOCTHU TEME

dopmynanuja HacioBa Te3e : ,,DopMHpame U pa3BOj KOTHUIIMjE: yBEpeHa, CTABOBU M 3Hamba
Oyayhux u akTUBHHX HAacTaBHUKa cTpaHor jesuka y Cpouju u Benukoj bputanuju‘ .

1.
Komucuja 3akspyuyje na je paaHu Ha3uB Te3e ,,DopMupame W pa3Boj KOTHHIIMjE: YBEpea,
CTaBOBM W 3Hama OyayhMxX W aKTMBHUX HacTaBHUKa cTpaHor jesuka y Cpowju u Benukoj
Bputanuju “ nmpemmpoko MmocTaBbeH y MPBOM [Ny, Te Mpeanaxke npedopMysanmjy HaciaoBa y
»~PopMupame M pa3Boj YyBepewa, CTaBOBa M 3Hamba OyAyhMmx M aKTHBHUX HACTABHUKA
crpaHor jesuka y CpOuju m Benaumxoj Bpurammju* . OBako QopmyiucaH HacloB je Y
MOTIIYHOCTH MIPUKJIAJaH U 0OPO PENpe3eHTyje CYIITUHY MPEAIoKEHE TEME HCTPAKUBabA.




2. Tlpenmer ucrtpaxuBama

[TokazaBmy ce KOHIENTYalHO HEMOTIIYHOM, OMXEJBHOPHCTHYKA TPAAULHUjAa Yy HCTPAKUBALY
HACTaBe KOja je Mojapa3yMeBalia MPOyYaBame MOHANIAKAa HACTABHUKA Y YYHOHHIIM U y3POYHO
MOBE3MBAKE HUXOBOT JENIOBAkhA Ca MOCTUTHYTUM PE3yNITaTUMa y YUY€y Y Wby U3HAJIaKeHa
Haje()eKTUBHHUjMX HACTABHUX METOJa (T3B. MPOIEC-IPOU3BOJI MIPHUCTYIT), 011 Kpaja 60-ux roguHa
MPOILIOr BeKa MOCTENEHO YCTyMa MECTO MOJIENY HCTpaKUBama KOju Y (OKYC HHTEPECOBamba
rmocTtaBjba KOorHuIMjy HactaBHUKa (Lowyck, 1984; Calderhead, 1996; Borg, 2006). 3axBasbyjyhu
pa3Bojy KOTHUTHBHE IICHXOJIOTH]E jaBJbajy C€ MHUIBCHA Ja Cy KOTHUTUBHU KOHCTPYKTH IMOITYT
yBepema, 3HaWka M CylOoBa HajOOJbM HMHIUKATOPH OJJIyKa KOje IOjeIWHIM JOHOCE, TE Ja
poyYaBame BUXOBE BE3€ ca MOHAIIAKEM Y YIHOHUIIM MOKE 3HAYAjHO J]a YHAIIPEIU 00pa3oBambe
u 0o0yKy HACTaBHMKAa M TPHMEHY HACTaBHUX HHOBanuja. W mopen OpojHux mpobiema y
HUCTPAKUBAKY TAKBOI THUIA KOJH CE TUYY TpPE CBEra MPErU3HOT IePUHUCAmha KOTHUTHBHHX
M0jMOBa ¥ YHMIGCHHUIIC Jla je€ yBEpeHma Kao PEeNaTHBHO HeojpeheH, MMpoK mmojamM BPIIO TEIIKO
EMITUPUjCKHU TTPOyYaBaTH, OpOj CTyAMja KOje ce y MOCIeAmhe YSTHPH JICIICHUje 0aBe pa3IuIuTUM
o0iMIMMa KOTHHIIMje HAacTaBHUKA W y4YeHUKa je uMIpecuBaH, a of cpeauHe 90-ux roauHa
MPOILIOr BEKa CBE Cy y4yecTalHja W HCTPaXHBaWka OBE BPCTE KOja CE OJHOCE KOHKPETHO Ha
HAcTaBHUKE CTpaHor/npyror je3uka (J12).

OHO WTO je MPUMETHO y Mperienuma CTyAuja U3 OBE O0JIaCTH, KaKO OHHMX T'€HEPUYKOT THIIA
(amp. Shavelson 1 Stern, 1981), Tako u oHux U3 obnactu npumemeHe TuHrBucTuke (Borg, 2006;
2012), jecre wHemro Beha 3acTyIUb€HOCT KBAJIMTATHBHUX METOJa, Tj. HCTPAXKHBamba
MHTEPIPETATUBHOT KapakTepa Koja ce (hOoKycHpajy Ha MOojelMHAYHE CIIydajeBe WM Maju Opoj
WCIHUTAaHUKA TO OMOryhaBa JIeTaJbHO MPOyYaBame KOMIUIEKCHE Mpeke (pakTopa Koju yTudy Ha
cTaBoBe HacTaBHMKa. Mehyrtum, Oyayhu na ce cTaBoBM TIeHepully MyTeM Ipolieca
EHKYJITYypalldje M COIMjaln3alije, U 3aBUCE OJ] CUTYallMOHUX M KYJITYPOJOIIKUX (akTopa
(Pajares, 1992), MHOTH ayTOpH UCTHUYY MOTpeOy 3a MpEeBa3UIaAKEHEM WHIUBUIYaTHOI HUBOA Y
UCTPAXHBalby KOTHHUIIMjE W HCHUTHBAKEM 3ajeJHUYKUX KOMIIOHEHTH YBEpewma U 3Hama
nacrasauka (Verloop et al., 2001; Borg, 2006, 2012). Mako je y mocieamux HEKOIMKO TOJHHA
HamnpaB/beH IMOMaK y cMHCHy Behe 3acTylUbeHOCTH pa3UUUTHX Teorpadckux mnoapydja y
UCTpaXMBamkbUMa OBOI' TUIIA, J0 JlaHac TOTOBO Jia HUje Omio nopehema o0nMka Koruuiuje mehy
rpynama HactaBHuKa JI2 paznuuute HaunoHanHe npunaaHoctu (Borg, 2012; Horwitz, 1999).

Haxne, Oyayhu na cucreMd BepoBama W 3HAWHa HMajy WHIWBUIYaTHY, HIWOCHHKPATCKY
JTUMEH3U]y, alld ¥ JIa CY JAPYLITBEHO U KYATYpHO yCIOBJbEHH, MIPEIMET OBOT UCTPAKUBAHA jeCy
(dakTopu Koju yTUdy Ha (OpMHpame U pa3BOj KOTHUIMj€ HACTAaBHHUKA CTPAHOT j€3MKa KaKO Ha
WHIMBUIYATHOM, TAKO ¥ Ha TPYITHOM HHUBOY Kpo3 Topeheme d4eTupu rpyre UCITUTaHuKa (CPIICKU
u OputaHcku Oyayhu M akTUBHM HacTaBHUIIM). JeaH o/ pasiiora 3a KOMIapaTUBHO MPOyYaBambe
WCIIUTAaHWKA Ca OBa JIBa MOAPYyYja jecy pe3yaTaTH MPETXOJHOT HCTpaxkuBama (BnamcaBipeBuh,
2005) koju cy yKa3aid Ha BEIMKE pa3lIuKe Y BPEAHOCHOM CHCTEMY OBHX HaIllM]ja U MPETIOCTaBKe
na Ou ce oHe MOTJIe OApa3UTH M Ha o0nacT oOpa3oBama W HacTaBe je3uka. [lojam korHuimje ce




oBJIe 10 yrieay Ha bopra ofHOCH Ha OHO IITO HACTaBHUIIM ,,MHCJIE, 3Hajy U Bepyjy” (Borg, 2012:
11), a 3a mpenMeT UCTpaKMBAaHUX CTABOBA M3a0paHM Cy rpaMaTHYKa MHCTPYKIUja, UCTIPaBIbabe
rpeliaka W yjaore HacTaBHUKAa M y4deHHMKa Oyayhu ma mpenacraBibajy HEKEe OJf HajOMTHHjUX, a
yjeIHO M HAjKOHTPOBEP3HHjUX TeMa y o0JIacTMMa ycBajama W MeToauke HactaBe JI2. YmpaBo
300T 0JICYCTBa KOHIIEH3yCa OKO OPOJHUX KJbYUHUX MUTaka y OBUM, aJI1 U Y 00J1acTH 00pa3oBama
yoniute, Behu 1e0 nMpoheCHOHAIHOT 3Hara HACTABHUKA MOKE C€ IpeLn3Huje AeduHUCcaTH Kao
,yBepewma” u ,,craBoBu” (Kagan, 1992), te he ce y pagy NOMEHYTH TEPMHHH YIOPEIO
KOPUCTHTH.

Komucuja 3akibyuyje na je mpeaiokeHM NpeAMeT HCTPAKUBamba CBOjOM cJio:KeHomnhy,
akrtyeiHowmhy u 3Ha4ajem y obsacTuMa aucepranmje.
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peIIeBaHTHUX 3a WCTpaxuBame. OBJIe HABOAMMO JeAWHWIIC Haj3HAYajHUje 3a
HUCTPAKUBALE:

1. Abelson, R. P. (1979). Differences between belief and knowledge systems. Cognitive Science,
3, 355-366.

2. Allen, L. Q. (2002). Teachers’ pedagogical beliefs and the standards for foreign language
learning. Foreign Language Annals, 35(5), 518-529.

3. Bailey, K. M., Bergthold, B., Braunstein, B., Fleischman, N. J., Holbrook, M. P., Tuman, J.,
et al. (1996). The language learner’s autobiography: Examining the “apprenticeship of
observation’’. In D. A. Freeman and J. C. Richards (Eds.), Teacher Learning in Language
Teaching (pp. 11-29). Cambridge: CUP.

4. Bodycott, P. (2006). Cultural cross-currents in second language literacy education.
Intercultural Education, 17(2), 207-219.

5. Borg, S. (2006). Teacher Cognition and Language Education. London: Continuum.

6. Borg, S. (2012). Current approaches to language teacher cognition research: A
methodological analysis. In R. Barnard and A. Burns (Eds.), Researching Language Teacher
Cognition and Practice (pp. 11-29). Bristol, UK: Multilingual Matters.

7. Borg, S. and Burns, A. (2008). Integrating grammar in adult TESOL classrooms. Applied
Linguistics, 29(3), 456-482.




10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Breen, M. P., Hird, B., Milton, M., Oliver, R. and Thwaite, A. (2001). Making sense of
language teaching: Teacher’s principles and classroom practices. Applied Linguistics, 22(4),
470-501.

Brousseau, B. A., Book, C. and Byers, J. L. (1988). Teacher beliefs and the cultures of

teaching. Journal of Teacher Education, 39, 33-39.

Brown, R. (2000). Cultural continuity and ELT teacher training. ELT Journal, 54 (3), 227-
234,

Buchmann, M. (1989). Teaching knowledge: the lights that teachers live by. In J. Lowyck and
C. M. Clark (Eds.), Teacher Thinking and Professional Action (pp. 99-116). Leuven,

Belgium: Leuven University Press.

Burgess, J. and Etherington, S. (2002). Focus on grammatical form: Explicit or implicit?
System, 30, 433-458.

Calderhead, J. (1996). Teachers: beliefs and knowledge. In D. C. Berliner and R. C. Calfee
(Eds.), Handbook of Educational Psychology (pp. 709-725). New York: Macmillan.

Canagarajah, A. S. (1999). Resisting Linguistic Imperialism in English Teaching. Oxford:
OUP.

Celce-Murcia, M. (1991). Grammar Pedagogy in Second and Foreign Language Teaching.
TESOL Quarterly, 25(3), 459-480.

Clark, C. M. and Peterson, P. L. (1986). Teachers’ thought processes. In C. Merlin Wittrock
(Ed.), Handbook of Research on Teaching (pp. 255-296). New York: MacMillan.

Clark, C. M. and Yinger, R. J. (1977). Research on teacher thinking. Curriculum Inquiry,
7(4), 279-304.

Cortazzi, M. and Jin, L. (1996). Cultures of learning: Language classrooms in China. In H.

Coleman (Ed.), Society and the Language Classroom (pp. 169-206). Cambridge: CUP.

Day, E. M. and Shapson, S. M. (1991). Integrating formal and functional approaches to
language teaching in French immersion: An experimental study. Language Learning, 41(1),
25-58.




20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

Delens, M. (1999). Whose rules apply? Educational project management in less developed
countries: Cultural considerations. In F. Leach and A. Little (Eds.), Education, Cultures, and

Economics: Dilemmas for Development (pp. 347-370). New York: Routledge.

Doughty, C. (1991). Second language instruction does make a difference: Evidence from an

empirical study of SL relativization. Studies in Second Language Acquisition, 13, 431-4609.

Doughty, C. and Williams, J. (Eds.) (1998). Focus on Form in Classroom Second Language
Acquisition. Cambridge: CUP.

Ellis, R. (1985). Understanding Second Language Acquisition. Oxford: OUP.

Ellis, R. (2006). Current issues in the teaching of grammar: An SLA perspective. TESOL
Quarterly, 40(1), 83-107.

Feiman-Nemser, S. and Floden, R. E. (1986). The cultures of teaching. In C. M. Wittrock
(Ed.), Handbook of Research on Teaching (pp. 505-526). New York: MacMillan.

Fotos, S. (1994). Integrating grammar instruction and communicative language use through

grammar consciousness-raising tasks. TESOL Quarterly, 28(2), 323-351.

Freeman, D. (1996). Renaming experience/reconstructing practice: Developing new
understandings of teaching. In D. A. Freeman and J. C. Richards (Eds.), Teacher Learning in
Language Teaching (pp. 221-241). Cambridge: CUP.

Freeman, D. (1996). The “unstudied problem*: Research on teacher learning in language
teaching. In D. A. Freeman and J. C. Richards (Eds.), Teacher Learning in Language
Teaching (pp. 351-378). Cambridge: CUP.

Gass, S. and Selinker, L. (2008). Second Language Acquisition: An Introductory Course.
New York: Routledge.

Gu, Q. (2007). Teacher Development: Knowledge and Context. London, New York:

Continuum.

Gutierrez-Almarza, G. (1996). Student foreign language teacher’s knowledge growth. In D.
A. Freeman and J. C. Richards (Eds.), Teacher Learning in Language Teaching (pp. 50-78).
Cambridge: CUP.




32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44,

45.

Harmer, J. (2001). The Practice of English Language Teaching. Harlow, Essex: Longman.

Hofstede, G. (2001). Culture’s Consequences: Comparing Values, Behaviors, Institutions,

and Organizations Across Nations. London: Sage Publications.
Holliday, A. (1994). Appropriate Methodology and Social Context. Cambridge: CUP.

Holliday, A. (1996). Large- and small-class cultures in Egyptian university classrooms: A
cultural justification for curriculum change. In H. Coleman (Ed.), Society and the Language
Classroom (pp. 86-104). Cambridge: CUP.

Holliday, A. (2007). Response to ‘ELT and “the Spirit of the Times™’. ELT Journal, 61(4),
360-366.

Horwitz, E. K. (1985). Using Student Beliefs about Language Learning and Teaching in the
Foreign Language Methods Course. Foreign Language Annals, 18(4), 333-340.

Horwitz, E. K. (1999). Cultural and situational influences on foreign language learners’

beliefs about language learning: A review of BALLI studies. System, 27, 557-576.

Hoy, A. W., Davis, H., Pape, S. J. (2006). Teacher knowledge and beliefs. In P. A. Alexander
and P. H. Winne (Eds.), Handbook of Educational Psychology (pp. 715-737). London:

Lawrence Erlbaum Associates Publishers.

Kagan, D. M. (1988). Teaching as clinical problem solving: A critical examination of the

analogy and its implications. Review of Educational Research, 58(4), 482-505.

Kagan, D. M. (1990). Ways of evaluating teacher cognition: inferences concerning the

goldilocks principle. Review of Educational Research, 60(3), 419-471.

Karavas-Doukas, E. (1996). Using attitude scales to investigate teachers’ attitudes to the

communicative approach. ELT Journal, 50(3), 187-198.

Kennedy, J. (1991). Perspectives on cultural and individual determinants of teaching style.
RELC Journal, 22(2), 61-78.

Krashen, S. (1981). Second Language Acquisition and Second Language Learning. Oxford,
New York: Pergamon Press.

Li, D. (2001). Teachers’ perceived difficulties in introducing the communicative approach in




46.

47.

48.

49,

50.

51.

52.

53.

54,

55.

56.

S7.

South Korea. In D. R. Hall and A. Hewings (Eds.), Innovation in English Language
Teaching: A Reader (pp. 149-166). London, New York: Routledge.

Lightbown, P. M. and Spada, N. (1990). Focus-on-form and corrective feedback in

communicative language teaching. Studies in Second Language Acquisition, 12, 429-448.

LoCastro, V. (1996). English language education in Japan. In H. Coleman (Ed.), Society and
the Language Classroom (pp. 40-58). Cambridge: CUP.

Long, M. H. (1983). Does second language instruction make a difference? A review of
research. TESOL Quarterly, 17(3), 359-382.

Long, M. H. and Robinson, P. (1998). Focus on form: theory, research and practice. In C.
Doughty and J. Williams (Eds.), Focus on Form in Classroom Second Language Acquisition
(pp. 15-41). Cambridge: CUP.

Lowyck, J. (1984). Teacher thinking and teacher routines: a bifurcation? In R. Halkes and J.
K. Olson (Eds.), Teacher Thinking: A New Perspective on Persisting Problems in Education
(pp. 7-18). Lisse: Swets & Zeitlinger.

MacDonald, M., Badger, R. and White, G. (2001). Changing values: What use are theories of

language learning and teaching? Teaching and Teacher Education, 17, 949-963.

Maley, A. (1986). XANADU- “A miracle of rare device”: The teaching of English in China.
In J. M. Valdes (Ed.), Culture Bound: Bridging the Cultural Gap in Language Teaching (pp.
102-111). Cambridge: CUP.

Markee, N. (1997). Managing Curricular Innovation. Cambridge: CUP.

McCargar, D. F. (1993). Teacher and student role expectations: Cross-cultural differences and

implications. The Modern Language Journal, 77(2), 192-207.

Mitchell, R. (2000). Applied linguistics and evidence-based classroom practice: The case of

foreign language grammar pedagogy. Applied Linguistics, 21(3), 281-303.

Nespor, J. (1987). The role of beliefs in the practice of teaching. Journal of Curriculum
Studies, 19(4), 317-328.

Norris, J. M. and Ortega, L. (2000). Effectiveness of L2 instruction: A research synthesis and




58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

quantitative meta-analysis. Language Learning, 50(3), 417-528.

Pajares. M. F. (1992). Teachers’ beliefs and educational research: Cleaning up a messy
construct. Review of Educational Research, 62(3), 307-332.

Pennycook, A. (1994). The Cultural Politics of English as an International Language.

Harlow, Essex: Longman.
Phillipson, R. (1992). Linguistic Imperialism. Oxford: OUP.

Pienemann, M. (1984). Psychological constraints on the teachability of languages. Studies in
Second Language Acquisition, 6(2), 186-214.

Prawat, R. S. (1992). Teachers’ beliefs about teaching and learning: A constructivist

perspective. American Journal of Education, 100(3), 354-395.

Rahman, T. (2001). Language-learning and power: A theoretical approach. International

Journal of the Sociology of Language, 152, 53-74.

Richards, J. C., Tung, P. and Ng, P. (1992). The culture of the English language teacher: A
Hong Kong example. RELC Journal, 23, 81-102.

Schulz, R. A. (2001). Cultural differences in student and teacher perceptions concerning the
role of grammar instruction and corrective feedback: USA-Colombia. The Modern Language
Journal, 85, 244-258.

Shamim, F. (1996). Learner resistance to innovation in classroom methodology. In H.
Coleman (Ed.), Society and the Language Classroom (pp.105-121). Cambridge: CUP.

Shavelson, R. J. and Stern, P. (1981). Research on teachers’ pedagogical thoughts,

judgements, decisions, and behavior. Review of Educational Research, 51(4), 455-498.

Smith, D. B. (1996). Teacher decision making in the adult ESL classroom. In D. Freeman and
J. C. Richards (Eds.), Teacher Learning in Language Teaching (pp. 50-78). Cambridge: CUP.

Spada, N. (1997). Form-focused instruction and second language acquisition: A review of

classroom and laboratory research. Language Teaching, 30, 73-87.

Tomasello, M. and Herron, C. (1989). Feedback for language transfer errors: The garden path
technique. Studies in Second Language Acquisition, 11, 385-395.




71.

72.

73.

74.

75.

76.

77.

78.

79.

VanPatten, B. and Oikkenon, S. (1996). Explanation versus structured input in processing
instruction. Studies in Second Language Acquisition, 18, 495-510.

Verloop, N., Driel, J. V., Meijer, P. (2001). Teacher knowledge and the knowledge base of

teaching. International Journal of Educational Research, 35, 441-461.

Vujaci¢ M. 1 Avramovié, Z. (2008). Stavovi nastavnika o znaCajnim pitanjima nastave.
Pedagogija, 63(2), 234-243.

Vujisi¢-Zivkovié, N., Vranjesevi¢, J. i Zelji¢, M. (2006). ldeal dobrog nastavnika.
Pedagogija, 61(1), 86-99.

Williams, M. and Burden, R. L. (1997). Psychology for Language Teachers: a Social
Constructivist Approach. Cambridge: CUP.

Woods, D. (1996). Teacher Cognition in Language Teaching: Beliefs, Decision-making and

Classroom Practice. Cambridge, CUP.

Yinger, R. and Hendricks-Lee, M. (1993). Working knowledge in teaching. In C. Day, J.
Calderhead and P. Denicolo (Eds.), Research on Teacher Thinking: Understanding
Professional Development (pp. 100-123). London: Falmer Press.

Zeichner, K. M., Tabachnick, B. R. And Densmore, K. (1987). Individual, institutional, and

cultural influences on the development of teachers’ craft knowledge. In J. Calderhead (Ed.),

Exploring Teachers’ Thinking (pp. 21-59). London: Cassell Education.

Zori¢, T. 1 Jovanovi¢, M. (2004). Stavovi nastavnika o reformskim promenama Skole.

Pedagoska stvarnost, 50(1-2), 136-151.

4, ]_II/I.J'beBI/I HCTPAKMBalkba, XUIIOTE3€ U OYCKUBAHU pe3yJITaTu

» Ucnuratn Ha KOju HauuH ce JU4YHE Teopuje (Oyayhmx) HacTaBHHMKa CTPAaHOT je3WKa Y
CpOuju u Benukoj bpuranuju yknanajy y okBup noctojehux TeOpHjcKHX Mojiena KOju ce
OJTHOCE Ha pa3IW4HTe eleMeHTe HacTaBe JI2 (rpamarmka, HCHpaBibame TpellaKa, yaore

HAaCTaBHUKA U YUCHHKA).

> YTBpAWTH €BEHTYAJIHE Pa3iMKe Y CTABOBMMA Pa3JIMUMTHX Ipymna (CPICKU U OpUTAHCKU

y30paK, CTYJJEHTH ¥ UCKYCHHU HACTAaBHUIIM) KAaKO OM ce MCTpaXKWin (akTOpHu KOjU YTUUY




Ha TEHEpHCalkE CTaBOBA HA TPYITHOM HUBOY (KYJITYpOJIOIIKY, UCKYCTBO Y HacTaBM). Jla mu
nocroju yHH(pOpPMHA ,,KyJITypa mpelaBama crpaHor jesuka” (culture of teaching) y

OKBUpY rpyna?

» MHWcrpaxutu (akrope KoOju yTHUy Ha OOJMKOBAaHE CTAaBOBA HA WHIUBUIYATHOM HUBOY
IyTeM MHTEPBjya (JINYHO MCKYCTBO y YY€HY CTPaHHUX je3uKa, popMaaHO 00pa3oBame U
o0yka 3a HACTaBHMUYKH IMO3MB, HCKYCTBO Yy HACTaBH, H3JI0KEHOCT IIMJHBHOM
JE3UKY/KyNTypH, WTA.). Pa3nuke/CTUYHOCTH HA WHAMBHIYATHOM HUBOY Tpebano Ou
JIOJaTHO Ja yKaxXy Ha (HE)OAPKMBOCT XHIIOTE€3€ O TOCTOjaky YHH(DOpMHE ,,KyIType

npenaBama JI2” y OKBUpY peslaTUBHO XOMOT€HHUX Ipyrma.

» CauuHuTH MOzeNn (pOopMHUpama CTaBOBAa O HACTABU CTPAHOTI je3MKa Kao pe3yJTaT Ipeceka

HUCIIUTAaHUX @aKTopa Ha UTHAWUBUAYAJIHOM U I'PYITHOM HHUBOY.

> I/ICTpa)KI/ITI/I OAHOC CTaBOBa HaCTaBHHKaA JI2 m wnHacraBHE IIpaKCce KpoO3 CBCAOUCIHC
HCIIMTAaHHUKA O q)aKTOpI/IMa KOjH AOIPHUHOCE OAyAapalkby BbUXOBOI ITOHAIIIAKbA Y YIHOHUIIU

OJ HCKa3aHuX CTaBOBa.

5. Ilman paga ¥ MeTOJIe HCTPAKMBAHA

HctpaxuBame (QakTopa KOjU Ha MHIMBUAYATHOM U TPYIMHOM HHUBOY yTHYY Ha (OpMHUpame U
pa3Boj Kkorauuuje (Oyayhux) HacTaBHHMKAa CTpaHOI je3MKa Hajlaxe yHoTpedy Kako
KBAJIMTATUBHUX, TAKO M KBAHTUTATUBHUX METOJIA.

WNHcTpyMeHT koju je xopuliheH y OKBUPY KBAaHTUTATHBHOTI JeJla UCTPaKMBamba J€CTE€ YIUTHHUK
cCauMeH U3 TPHU Jena. Y mpBoM cy monyheHa 44 umckaza TEMAaTCKU MOJE/b€HA Yy TMeT Tpymna
(rpamatuka, UCIpaBJbamkbe Ipelllaka, yJore HacTaBHHKA M Y4YE€HHKa, paj y rpynama/mapoBHMa,
notpede yuyeHuKa) rmpemMa KojuMa ce UCIUTAHUIM o/pel)yjy y OKBUPY ceaMocTeneHe JIukeprose
ckaie. Mcka3u mpeacTaBibajy M300p WM aJanTtanudjy muTama U3 Hekoiuko aHkera (Burgess i
Etherington, 2002; Schulz, 2001; Karavas-Doukas, 1996; MacDonald et al., 2001; Kennedy,
1991), jamspajy ce mo mpuHIMIY cynporcraBibeHux TBpAmH (Split-half method) xako 6u ce
IIpoOBepUIa MOY3JaHOCT CKaJle M KOH3UCTEHTHOCT OJrOBOpa MCIUTaHMKa, a IUXOTOMHUje UCKa3aHe
napoBUMa TBpPIWkU oJpeheHe cy y CKiaay ca MIperjiefaHoM JIMTepaTypoM Tako Ja jelaH OJl
elleMeHaTa TpEeJCTaBhba TPAAUIMOHAIHY, a JPYTH TPETSKHO KOMYHHKATHBHY OpPH]jCHTAIH]Y
IpeMa J1IaTuM eleMeHTHMa HacTase JI2 kako Ou ce mpu 00paau mojiaTaka jaCHUj€ YOUMJIN OMIITH
TPEHIOBU. YKOJHMKO Yy HACTaBHO] NpaKCH Joja3u [0 OJyJapama O] HCKa3aHOI CTaBa,
WCIHUTAHUIM Cy TIO3BaHU Ja Ha MCTO] CKaJIM OJIpeie CBOje MOHAIIAke y YYHOHUIM U J1a HaBeIy




pasyore oJCTymama O]l CBOjUX yBepema. Y IPYyroMm Jelly YNUTHUKa MOoHyheHo je meT mapoBa
TBPABHU TIO TPUHIUIY CEMaHTHYKOr JudepeHnujalia Koju TPEICTaBhajy BpPEIHOCHE
OpHjeHTaIl}je IpeMa Pa3InYUTUM aclleKTHMa OJTHOCA POANUTESbA U JIEIIe, a IIUJb je JIa Ce YTBIU Ja
JM TIOCTOjU Kopenanuja u3Mmel)y OBHX M cTaBOBa Mpema oJpeheHuM elneMeHTHMa HacTaBe (Ipe
CBera OJHOCY HACTaBHHKA M y4YeHWKa). Y Tpehem nemy ynmuTHHKaA ce mopes JeMorpagcKux
noJlaTaka M MHUTamka Koja ce TUYY AY)XKHHE OOpaBKa y IUJBHOj KYJITYpH U HACTaBHE IPAKCE Of
WCIUTAHUKA TPAXKH Ja HA CKAIIM OJJpe/ic Y KOjOj MEpH CY TIOMEHYTH €JIEMEHTH HACTaBe KOjUMa CY
OHHU Ka0 YYCHHIIU OWIIM W3JI0KCHU OWIM TpaJMIMOHATHE, OJHOCHO KOMYHHKATHBHE MPUPOJIE, a
Ha UCTH Ha4YuH oJipelyyjy U MeTo/ie KOje Cy MPOMOBHCAHE Y TOKY HbHXOBOT 00pa3oBama U 00yKe
32 HACTaBHMWYKHU TMO3uB. llmaHupaHo je ma cBaka O]l YETUPU TpyIle HCIHUTAHUKA (CPIICKH U
OpUTAHCKU CTYJIEHTH W HACTaBHHIM) Opoju HajMame 30 kanaumgaTta, a Behu neo momymeHHX
YVIIUTHUKA € TPUKYIJbEH WM OJUIaCKOM Y oOjAroBapajyhe HHCTUTYIHj€ U JUPEKTHOM
aJIMUHUCTPAIIM]OM HJIH CIaleM ITyTeM Mejia.

Y mwby ny0Oiber HCHUTHBAaKA KOMIUICKCHE Mpexe (akTopa KOju YTHYYy Ha KOTHUIH]Y
HactaBHUKa JI2, npeaBul)eHH Cy MHTEPBjyH ca MCIHUTAHHWIIMMA KOjU CY Y YIHTHUKY HU3Pa3uiIH
eJbY Jla OIIIMPHHUjE TOBOPE O COINCTBEHHM CTaBOBMMAa OCTAaBUBIIHM HEKY BPCTY KOHTakTa. J{o
cala je cHUMJbeHO miecT pasroBopa (30-60 wmwuHyTa) ca OpPUTAHCKHM CTyICHTHMa H
HACTaBHUIIMMA CTPAaHUX je3WKa, a y IUIaHy Cy MHTEPBjyd Ca HUXOBHM CPIICKUM KoJerama.
WHTepBjyn cy MOMYCTPYKTYPUCAHOT THIIA, 2 HEKEe O] NPEeABU)EHUX TeMa THUYYy Ce UCKyCTaBa y
y4e’By CTpPaHHX je3WKa, OOpaBKa y IWUJbHO] KYITypH, (GopMalHOT 0o0pa3oBama M OOyKe 3a
HACTaBHUYKH TI03MB, UCKYCTBA Y HACTAaBU, UT/., IPY YeMY UCIIUTAHUIIM CaMH MPOICHY]Y Y K0jOj
Mepu Ccy ojpeheHe enu3one WMalie YTHIaja Ha HUXOBE CTABOBE IpPEMa HCTPAKUBAHUM
eneMeHTHMa HacrtaBe. [{usb je Takohe na ce onpere 3ajeHUYKE TEME Y JIMYHUM HapaTUBUMA U
YTBp/i€ CIMYHOCTH U paziuke umely M y OKBHpY Ipyma Kako OM ce yTBPAMO OIHOC JENIOBamba
BapHjabiiyu Ha MHIUBUYaTHOM U TPYITHOM HHUBOY.

OKBHpHA CTPYKTYpa AUCEpTaLHje:

1. VBoa (ommT yBOA, MOTHBAIIH]ja, IUJFEBU, OPTAHU3AIIN]A)

2. Teopujcku npuctynu ciaenehum enemenTnma Hacrase JI2 (y ckiaay ca nMUTamuMa W3
aHKeTe) — Iperiie/l JuTeparype:

1) I'pamaTuka
D) Hcnpasspame rpemaka
1) Yore HacTaBHUKA/yuyeHHKa (YKJbyqyjyhul ppOHTANIHU HACYTIPOT TPYITHOM U paay y
napoBMMa U MHIUBHyaJHe MOTpede YUeHUKa)

3. Kornmumja HacTaBHHMKA — MperJie] JuTeparype

1) Ucropwujcku npernen, nepuHuIMje, TEPMUHA




)
1)
1)
2)
b)

)

)
D)

)

1)

Onnuke yBepema/cTaBoBa/3HAmHA

Mertoponoruja: Tpaaulija UCTPAKUBAbHA

Mopenu KOTHUIIMj€ HACTaBHUKA

dakTopy KOju yTU4y Ha FeHEepHCabe CTaBOBa HaCTaBHUKA JI2 Ha MHAMBUYaTHOM HUBOY
dakTopu KOju yTU4y Ha FeHEpHCakhe CTaBOBA HaCTaBHKUKA JI2 Ha rPyITHOM HUBOY

4. KyarypoJiomiku GpakTopn — KoMmnapaTuBHa aHajn3a: Beiauka Bpuranuja / Cpouja

Cucremu BpeIHOCTH y 00pa3oBamy
6) ®opmanHo obpa3oBame U 00yKka Oyayhux HactaBHuKa JI2 (pa3nuke y CTPYKTYpH,
U3JI0KEHOCT IUJBHOM j€3UKY/KYJITYpH, IPAKTHYHA OTPAaHUYCHA)
11) YIopeIHu UCTOPH]CKH Mperiie] MOmyJIapHUX HACTABHUX MeTo/a (TPEHIO0BH Y HACTABH

CHIJIECKOT/CTPaHUX je3HKa), ,,METOIOJOLIKH UMIIePH]jaar3am™

1) MoTtuBaiuja, morpede 1 OueKrBama YIeHUKa CTPAHOT je3uKa (TI0J105Kaj SHIIIECKOT y

Cpbuju u cTpanux jesuka y Benukoj bpuranuju)

5. MeronoJioruja

Ankera (0JUTMKE/MOTHBAIIN]ja, KOHCTPYHCAE, MIIOTHPAE, 0JJa0Up UCITUTAHNKA)
WuTepsjyn (MoTHBanuja, Gopma, HCIMTAaHHIIN)

6. AHaiu3a pe3yJiTata M JUCKycHja

Pesynratu ankete
* CTABOBU PA3JIMYUTUX TPyla MCIHUTAHUKA Y OJHOCY Ha TEOpUjcKe Mopese (KOju MOl
3acTylia CBaka Irpyra)
* pa3JMKe y CTaBOBHMA Tpyla y CBETIYy BapHjaldiM MO KOJUMa C€ OHE Pa3NIHKY]y (HIIp.
KYJITYpOJIOUIKU: CTyleHTu/HacTaBHUIM y Benukoj bpuranumju u Cpbuju; HCKyCTBO:
CTY/IEHTH Y OZJHOCY Ha HAaCTaBHHUKE)
* KOpelnanuja: CTaBOBM 0 HacTaBU JI2 ¥ MpHU cUCTEM BEpOBamba/BPEIHOCTH
* IMjaXpOHU)JCKU YTBPJIUTH MPOMEHE y MeToJlama 3acTyllUbeHuM Yy HactaBu JI2 y Benukoj
bpuranuju nu Cpbuju — paznuke n3Melhy OHHX KOjUMa MCIIUTAaHULM OWJIM M3JI0KEHH Kao
YUEHMIIM U OHHMX KOje€ Cy MIPOMOBHCaHE y TOKY HBHXOBOT (hopManHor obpa3oBama/o0yke 3a
HACTaBHUYKH ITO3UB; YTHUIIA] HA CTABOBE

0) AHanu3a CHUMJbEHUX HMHTEpBjya ((pakTopu Koje MCIUTAHUIM CMaTpajy MPECyJAHUM 3a
CBOJj OZHOC IIpeMa JaTUM eJeMEeHTHMa HacTaBe JI2; y K0joj MepH cy ¢paKkTopu KyITYpOJIOUIKU
YCIIOBJbEHU (pa3jiMKe U CIMYHOCTH Mel)y CPICKMM U OpUTAaHCKUM MCIHMTAHUIIMMA); KOJIHKE
Cy pa3iMKe Ha MHIUBHIYyaJHOM HHUBOY M Ja JIM yKa3yjy Ha (HE)OJIp>KUBOCT XHUIIOTE3€ O
nocTojamy YHU(POPMHE KyAType npeaaBama JI2 y OKBUpY UCTE TpyIie

O)IHOC CTaBOBa U HACTABHEC IPaKCe




* aHaJIM3a OJIrOBOpPA MCIUTAHHWKA U3 MPBOT Jiejia YIIUTHUKA O pa3iinkama u3Mel)y ’UXOBUX
JUYHUX CTaBOBa O ClieMCHTHMa HacTaBe JI2 M HUXOBE HACTaBHE IMPAaKCe U O y3poluMma
JUCKPETIaHIInje

* akTOpPH KOjU yTHYYy Ha OJyJdapare IMOHAIlama y YYHOHHUIIM O]l M3HETUX CTaBOBA —
UHTEPBjyH; YTUIA] Ha IPOMEHY CTaBOBa

7. 3ak/byqlH, OTpaHHYEHa HCTPAKUBAKHA, MPEIJIO3H 32 1a/be HCTPAKNBaHbe

VIl - 3AK/bYUYAK CA OBPA3JIO’KEHOM OLIEHOM O MOJOBHOCTHU TEME,
KAHJIUJIATA 1 MEHTOPA

Ha ocHOBy HaBeneHMx ImojnaTaka o KaHaujary, Komwucuja KoHCTaryje na je Mp AHa
BuaucaBibeBnh mogo0Ha 3a u3paay A0KTOPCKe AucepTaluje.

Ha ocHOBYy mocTaB/beHUX IMJbCBAa M OYCKHMBAHWUX pe3ynrara, Komucuja KoHCTaryje na je
NnpeaioKeHa TeMa MOA00HA 3a M3PaAy AOKTOPCKe aucepTanmje y 00J1aCTH NpPHMeH-eHe
JHHIBHCTHKE H METOAHMKE HACTaBE.

Ha ocHOBy HaBeneHHX IojaTaka O MpeIOKEHOM MeHTopy, Kommcuja KoHCTaryje na je ap
HNBana Tpoojesuh MusromeBuh mogo0Ha 3a MeHTOpPA NpeaIoKeHe JOKTOPCKe JucepTanuje.

Ha ocnoBy mu3neror, Komucuja npennaxxe HacraBHo-HayuHoM Behy ®uuonomkor (akynrera
VYHuuBep3utera y beorpany na goHece MO3UTHBHE OLIGHE O MOJOOHOCTH KaHauaaTta Mp AHe
BrnancasibeBuh u npezasioskeHe TeMe TOKTOpcKe qucepTanyje “dopmMupame U pa3Boj yBepema,
CTAaBOBA M 3HAaWa Oyayhux M aKTMBHUX HACTABHHUKA cTpaHoOr je3uka y Cpouju u Beaukoj
Bpuranuju®, a ga ce 3a MmeHTopa umenyje np Meana Tpb6ojeuh Mumnomesuh.

[Tornucu wianoBa Komucwuje:




