Obpaznoicerse meme 0okmopcke oucepmanuje kaouoamrutrve Munaue /laouh bopuuuh

METOINYKU ACITIEKTU ®OPMUPABA AJI'EBAPCKUX 3AKOHA Y IIOYETHOJ HACTABU
MATEMATUKE

[Ipennoxena Tema je u3 y)xe HaydHe obmacTi Metoanka HacTaBe MmareMaTike. MoTuBaiyja 3a n300p teme
nponHal)eHa je y OpojHUM OTBOPEHHM MUTAKBUMa O HAUMHY U AMHUMAIK YBol)ema anredapckux caapkaja y
HAcTaBy MaTeMaTHKe, O YeMy CBEIOYH MyONHMKOBamke MHOIITBA HayYHHX pazoBa y OBOj 00JacTd, Kao u
nocBehinBame OpOjHHX CEKIMja aKTyeJIHHX HAyYHHX CKymoBa oBoj TemH. CTaHOBHINTE Aa yBohemy
anredapckux Hjgja Tpeda Jla mpeTXoau yBoheme CKyna LEeIuX WIA pallMoOHAIHUX OpojeBa yrilaBHOM je
HaNyIITEHO, Ka0 pe3yNTaT UCTPaKuBama Koja Cy MoKas3aja Jia ce Ha OBaj HA4WH CTBapa ,,KOTHUTHBHHU ja3™
usMel)y aputmernke u anredpe. OMIUTH 3aKJby4aK KOjU C€ MOMKE YOUUTH IMPOYy4YaBameM JHTEpaType
(ayropu: Freudenthal, Skemp, Davis, Sfard, Kieran, Kaput, Blanton, Warren, Cai, Filloy,...) jecte na
anredapcke uaeje Tpeba aa Oyay NPUCYTHE Y MAaTEMaTHYKOM 00pa30Bamy jOIl Y TOKY (hopMupama CKyIa
npupoaHux OpojeBa. Pasznmka y craHOBHIITHMAa O HauWHy HWHTErpHCama OBHUX HJEja Yy HAcTaBy,
pesynTupaia je HeyjeIHadeHHM CTaHAapauMa M KypHKyJIyMHMa y MaTeMaTHYKoM o0pa3oBamy HIMPOM
CBeTa, ITO j€ AaJI0 OCHOBY 3a IUCKYCH]y O pa3IMIuTUM npucTynuma. Mznsojuna cy ce aBa crasa. [IpBu je
YIIO3HaBaWkE ca anrebapcKuM HiejaMa y OKBHPY 0aBJheHha apUTMETHKOM, N3ydaBamkbeM (YHKIIMOHAITHUX
3aBUCHOCTH, HU30Ba,...(CTaB KOjH je mpucyTaH Hip. y pokycHuM Taukama National Council of Teachers of
Mathematics, USA u National Mathematics Advisory Panel, Japan) pyru ctaB, Onnxu Haiiewm, jecte aa
anredapcke HIeje, OCUM y CMHCIy INpBOT CTaBa, Tpeba YBECTH y CKyIy NPHPOJHUX OpojeBa Kpo3
anredapcke 3akoHe (Burorckm, laBumoB). To 3Haum aa mojapkaBaMo HIEjy J1a C€ Y OKBHPY HacTaBe
apuTMeTHKe Moxe (1 Tpeba) pa3BrjaTu anredapCcko MUILBEHE U Ja aaredapcku CMMO0IIN3aM HUje jeTUHO
Moryhe cpeicTBO 3a M3paxkaBame IeHepanu3aluja, ajdd Ja Taj NMPHCTYN HE HCKIbYdyje CHUMOOIMYKO
W3pakaBame OHOTa IITO je Beh yommTeHo W arncTpaxoBaHo. Hamn craB je aa je ynmoTpeba cMMOOIHYKOT
jesnka Ha OCHOBY Mojejia, KOju O IpejcTaB/ba0 CEeMaHTHYKW OKBHUD, HAJIOTONHHMja 332 H3ydyaBame
CTPYKTYypE PUPOJHUX OpojeBa. Y TeMeJbehe OBOT CTaBa, Ka0 U NPE/ICTaBIbambe APYyror (Kojer He cMaTpamo
CYNpOTCTaB/beHUM Beh KOMIUIEMEHTapHUM), YHHHO OM TEOPUjCKM OKBUP HCTPaKUBama. XHUIOTE3e
(dopmynrcaHe Ha OCHOBY TEOPHjCKOI' OKBHpa Omie Ou mpuxBahieHe WM OMOBPTHYTE aHAIM3UPAKHEM

pe3yiTaTa eMIMPHjCKOT Jielia NCTPAKUBaba.

OnepanuoHadHe W CTPYKTypajiHe KOHUeNmuuje. Pazauyuti ayTopu KiIacUpHUKOBAIM Cy JBE BpCTE
Mmarematuukor 3Hama. Ko ITnjakea to je ¢purypatusHo u oneparusso (J. Piaget, Genetic Epistemology,

1970.), ko Cxemmna uacTpymenTanHo u penanuono (R. Skemp, Relational Understanding and Instrumental



Understanding, 1976.), xon XuebGepra koumentyanHo u mporenypaino (J. Hiebert and P. Lefevre,
Conceptual and Procedural Knowledge in Mathematics: An Introductory Analysis, 1986.). Pasmarpajyhu
HaBeJIcHe THIIOBE 3Hama Yy KOHTEKCTy HactaBe anreOpe, Cdapn yBoaM TepMUHE CTPYKTYPaIHOT H
orneparnuoHanHor 3Hama y matematuiu (A. Sfard, On the Dual Nature of Mathematical Conceptions:
Reflections on Processes and Objects as Different Sides of the Same Coin, Educational Studies in
Mathematics, 1991). OBa aBa KOMIUIEMEHTapHa HayWHA yOOJMYaBama MOjMOBa MOApPa3yMeEBajy aa ce
MaTeMaTHYK{ TI0jaM MOCMaTpa Kao Mpolec win kao odjekar. Moaen nmo kome Chaps aHann3upa 4utaB
HCTOPHU|CKH pa3Boj aireOpe jecTe OonepaTuBHO-CTPYKTypaidHu. Haume, oHa pa3Boj anreOpe BUAU Kao
»XUjepapxujy y K0joj OHO ITO je cxBaheHO onepaTuBHO (HIp. MOCTYIAaK padyHama) Ha jeJTHOM HUBOY, Ha
BUIIEM HHUBOY je peu(rKOBaHO y ancTpakTHH oOjekar u cxBaheHo ctpykrypanHo” (Sfard, The
Development of Algebra: Confronting Historical and Psychological Perspectives, Journal of Mathematical
Behavior, 1995., ctp. 16). Mako oBaj, Kao U ApyTy ayTOpH CMATpajy Ja je 3a BehnHy Jby/ i MPBH KOPaK 3a
CTHUIIaFh¢ HOBMX MaTEeMAaTUYKUX KOHIIETATa OIepalMoOHaJIHU, HAIlle CTAHOBMINTE je J1a OM ce yrmoTpeOom
CUMOOJIMYKOT je3UKa Y CTPYKTYPU IPUPOJHUX OpojeBa MOTrJia HalpaBUTH jada CIioHa u3Mel)y apuTMeTHke
- Koja ce Hajuemnrhe cxBaTa MpIEIypPaATHO, U anredpe - y K0joj je HeONXOAHA CTPYKTypalHa KOHIIETIIIH]a.
MehytumM, ynorpeba cHMOOJIMYKOT je3WKa HE HCKJby4dyjeé MHTYHUTHBHO pa3yMeBame M MPOIEAYyPaTHO
n3pakaBame mpaBmia. CMarpamo ga O u3pakaBame Heja, Koje Cy MPEeTXOJHO yTeMeJheHe yIoTpeOoM

MojieTia CHMOOJIMYKHM j€3UKOM JOMIPHHEINO J1a ce Opike pas3BHje CTPYKTYpPAITHO CXBaTakkhe I10jMOBA.

AJIredapcKku 3aKOHM Yy NMOYETHOj HACTABM MaTeMaTHKe. [locToje MHOra WCTpakMBama KOjUMa ce
ymyhyje Ha HeZIOBOJEHO payMeBamke U KOpHUIhemke anredapcKux 3aKoHa Y MOYETHO] HACTABH MaTeMaTHKE.
Yajkmun u Jlesronx (Chaiklin & Lesgold, Prealgebra Students’ Knowledge of Algebraic Tasks with
Arithmetic Expressions, 1984.) pagunu cy ca yYeHHIMMa IIECTOT paspela KOjuMa je 3aaaro jaa He
pauyHajyhu BpeTHOCTH H3pa3a MpoleHe eKBUBAJICHIIN]Y TPOWIAHUX apUTMETHYKHX H3pa3a ca cabupameM
u oxy3uMarseM (Ha mpumep, 685 — 492 + 947, 947 + 492 — 685, 947 — 685 + 492, 947 — 492 + 685).
Y4eHHUIM Cy pajifje pauyHaad BPEAHOCT U3pa3a, MTOo yKa3yje Ja HUCY OMIIM Y MOIYNHOCTH Jia ocMaTpajy
W3pa3e HEe3aBHCHO OJ1 IbUXOBe OpojeBHE BpeAHOCTH. McKycTBa olemhHBamka SKBUBAICHTHOCTH U3pasa 0e3
M3pavyHaBama BPEHOCTH, pa3BHjajy pa3yMeBame Koje je He3aBUCHO o7 OpojeBa Wil o0jekaTta Kojuma ce
omepuure (HOp. a + b =b + a, 6e3 063upa Ha TO J1a 1M cy a U b uenu OpojeBH, TenuManTHi OpojeBU WK
Bapujabne). Bopen (Warren) Hanomume n1a ,,ie OMTH BayKHO 32 MCTPaKWBayue J1a UCIUTAjy Ja JHu A00po
ollabpaHu TpHMEpPH M WUCKYCTBa Yy OCHOBHO] WIKOJM MOTY Jla OJIaKIajy Mporpecujy, Tj. TpaHchep

pasyMeBama 0]l apUTMETHKE, IPEKO OIIITe apUTMETHKe, A0 anredpe (Warren & Pierce 2004, ctp. 295).

HacraBanm mporpamom o0pa3oBama 1 BaCIIUTamka 3a MPBU U APYTH pa3pesl OCHOBHOT 00pa3oBama

u Bacnutamwa PC npasul)eHa je ymorpeda ciioBa y Apyrom paspeiy 3a 0O3HadyaBame HEIO3HATOI Opoja u



ynotpeba MpoMeHJBUBE 3a ofjpelruBame BpeAHOCTH HajIIPOCTHjuX 3pasza. HacraBuum mporpamom 3a tpehu
paspen ocHOBHOT 00Opa3oBama U BacnuTama PC mpaBul)eHo je ma ydeHHIr yMejy Aa MPOYNTajy | 3aITHITy
moMohy CII0OBa CBOjCTBa padyHCKHX OIepainuja, Aa YMejy Ja oApeiie BpeAHOCT U3pasa ca CII0BHMa U3 AaTe
BPEIHOCTH CIIOBA, 10K je HacTaBHIM mporpamMoMm 3a 4eTBPTH pa3pes OCHOBHOT 00pa3oBamba 1 BACHIHTAbA
PC ocum oBora, mpensuljeHo na YIMHHAIM NPHUMERYjy YIIO3HATa CBOjCTBA PAadyHCKHX Omepaldja mpu
TpaHchOpMHCabY H3pa3a U y cllydajy pauyHCKHX OJIAKIIMIA, Al ce Y HAYMHY OCTBapHBama IporpaMa He
HaroBeIlTaBa Ha KOjH HAYMH Tpeba IMIUIEMEHTUPATH OBaj ONEpaTHBHU 3a/1aTak. YoTpeda MpOMEHIbUBUX
ce cnenehu myTt cnomume y HactaBHrM mporpaMy 3a mecTd paspesl OCHOBHOT 00pa30Bama M BaCIUTamba
PC, mpu yBohemy ckyna 1menux OpojeBa, Kao TeHepalM3alldja TpaBuia H3BOhEHAa apUTMETUYKHX

orepalyja y cKymy Z, Ha MOJIely HacTaBJbakha YCMEPECHUX JTyKH.

HacraBa maremaTtnke Tpeba ma Oyne ycMmepeHa Ha pas3BHjambe (DYHIaMEHTATHUX BEIITHHA Y
TeHepaIn30Baky M Ha M3pakaBamke M CHCTEMaTHYHO OolpaBaaBame reHepanmm3anuja (Kaput & Blanton,
2001, Functional Thinking as a Route Into Algebra in the Elementary Grades, J. Cai, E. Knuth (eds.), Early
Algebraization, Advances in Mathematics Education, 2011.), jep TakBa HCKYCTBa pa3BHjajy pa3yMeBarbe
KOj€ je He3aBHCHO 01 OpojeBa nin o0jekara Kojuma ce onepuiie. Anre6apcky 3aKOHH y TTIOYETHO] HACTaBH
MaTeMaTHKe TIPpH yBolemhy MMajy NUJAKTHYKY MpHiIaroheHe Ha3mBe — 31pyKHUBamke cabupaka, Hyla Kao
cabupax, MHOXEH€ 301pa Opojem, UTI. YBeIeHH Cy IyTeM IpruMepa, KOpUIThekheM HENMOTITyHEe HHYKIIH]e.
[IpBa m3pakaBama OBUX MpaBWja Cy y peropuukoj gopmu. ['eHepanuzanuja y cUMOOIMYKO] GopMHU
npensulena je y tpehem u ueTBpTOM paspeny, U ClpoBeicHa je Haj OpojeBuMa. HacTaBHUM IUTaHOM U
MporpaMoM HHje Mpelu3upaH HauuH yBohema reHepanusanuja. OcuM TeHepanu3anuja Haj OpojeBuUMa,
cMaTpaMo BaKHUM IeHepalin3alivje MoCPEACTBOM pa3inuuTHX Mojieia. Takohe, ocuM ajnrebapcKux 3aKoHa

cTpykType N, HHUje npeaul)eHO pa3MaTpame APyrux airedapckux Gopmyia.
[Ipenmer, nusb, 33431 U XUTIOTE3€ UCTPAKUBAKHA Y TUCEPTAIU]U

Y3eBIIu rope HaBeACHO Y 003U, KeJlen OUCMO J1a UCIIMTaMO Y KOjOj MEPH Cy YUCHHUIM OCIIOCOOJbEHHU 32
H3pakaBame anrebapCKrX 3aKOHA HAKOH 3aBplIeTKa yBolema ckyna N (HaunHOM Ha KOjH je mpeIBuljeHo
HacraBaum mianom u nporpamom PC). OBo cMaTpaMo BaXHHM, jep je ymoTpeda cuMOOJUYKOr je3nKa
npensuleHa pu yBohemwy 1eiux OpojeBa, a mojaM IesIor Opoja je ancTpakTHUjU (y TEPMHHAMA KOje je
yBeo Ckemm) of mojma npupoasor 6poja. [Ipema Cremiry (Mathematics in the Primary School, 1989, ctp.
64), OCHOBHU NMPHUHIIUIHN Y ,,KOMYHUIIMPahy HOBHX MOjMOBA‘“, jecy ja ,,lIOJMOBH BHIIET peaa’ Tpeda jaa
OyIy KOMYHHUITUpaHH KpO3 MaKJBMBO W3abpaHe mpumepe u na ,,Tpeba mga OymeMo yBepeHU Aa I Cy

[T0JMOBH HIDKET pejia JOCTYIHU Y yMY YYCHHKA .



Takohe xemumo 1a 7aMo TpeuIoTe Mo/iea M MCTINTaMO BHUXO0BY e(HUKacHOCT, KojuMa Ou ce moOospiana

ynorpeba CHMOOIMYKOT je3nKa y U3pakaBamy CTPYKType cKyma N.

Hwumb ucrpaxuBama jecte yTBphUBame M aHalm3upame edekata pazIMduTUX MoJena Ha MocTurayha
YUCHHKA y pasyMeBamy alre0apckux 3aKoHa mpe yBohema ckyna Z. OcuM Tora, KeIuMo Jia UCIIUTaMO J1a
T cy anre0apcKy caJpkKaju KOjHu Cy YBEICHH Y OKBUPY HACTaBE apUTMETHKE y CKYIy MIPUPOAHUX OpojeBa
pe3yATHpaIl CTPYKTYpajlHHM KOHIIETIMjaMa MOTpeOHMM 3a HacTaBy anreOpe. OBO HCTpakuBame

pe3yaTupanio 61 UMIMKanyjama 3a Kopuiheme CHMOOIMYKOT je3uKa Y HaCTaBH apUTMETHKE U anreope.
3agamny HCTpakKuBamba

1. OcCMHCIHTH HMHCTPYMEHT 3a HCIHTHBAFbE CTElEHa pasyMeBama aiarebapckux 3akoHa Kpo3
M3pakaBame reHepanuzanvja u Gopmanuszalyja apuTMETUYKUX MPaBUiIa U CBOjCTaBa olepaiuja Ha

Kpajy 4eTBpTOr pa3peaa.

2. VcnuraTu cTeneH y KojeM Cy yYeHHLU pa3yMelIn yHOTpeOy clioBa y MaTeMaTHUKUM 3alucuMa mpe

npumeHe Monena.

3. Ocmucnutu 1Ba Monena (Mozen 1 u Mozen 2) kojuma 01 ce CHCTEMaTH30BaJI0 3HAKE O CTPYKTYPH
ckyna npupoaHux opojesa. EdukacHocT Mozaena he ce ucruraru momMohy yCHENIHOCTH YYCHUKA Ha
3ajlaluMa KOju Cy TPYIHUCAHH IpeMa KOHTEKCTY W TO Ha cienchu HaumH: a. 3ajganu NpUMEHE
anre0apcKuX 3aKOHA Yy PAaYyHCKMM Ipoleaypama b. 3ajanu NpUMEHE anre0apCKux 3akoHa Y

TEKCTYAIHUM 3aJlalluMa c. 3a1alli MPUMEeHe alrebapCKuX 3aK0Ha y CUMOOIMYKOM KOHCTEKCTY
4. YTBpAnTH e(hUKACHOCT U YIOPEIUTH J1Ba KOHCTpyHcana Moaena.

5. WuTepnperupatu n00HjeHe pe3y/TaTe ca acliekTa TEOPHjCKOr OKBHpa M HacTaBHOr mjiaHa u
nporpama PC. C Tora Ou pe3ynraTd Jaju HMMIUIMKAIMje 32 MO0OJbIIake HACTAaBE apUTMETHUKE U

anreope.
Onwma xunomesa.

KoHcTpyrcanu Mojienu ¢y epuKacHH y OJTHOCY Ha M3/IBOjEHE 3a/1aTKE UCTPAKUBAHa KOJU OIHCY]Y
NPUIPEMIBCHOCT 3a IMOYETHO 0aB/berhe HACTaBOM airedpe, Kao W Ha 3amaTtke mnpeasubjeHe
Hacrasanm manom u nporpamom PC.

Ilomohne xunomese:

1. YdeHunm cy 3HAYajHO YCIEHIHWjU y PETOPUYKOM HETO Y CHUMOOJIMYKOM U3pakaBamy

ane0apCKux 3aKOHa.



2. VYuenmnu pa3ymejy ymoTpedy cioBa y MareMaTHYKHM 3aliciMa Kao HEelo3HaTe,
TeHepaIM30BaHOT Opoja U MOTY Ta ,,ATHOPUCATH .

3. Jeman on mpeUIoKeHa JBa Mojena je epUKaCHUjU y OJHOCY Ha H3JIBOjCHE 3allaTKe
UCTPAXHBAA.

4. YyeHnIIY Cy y CTamy Ja MIPUXBaTe 110jaM eKBUBAIICHTHHX H3pa3a MpH (popMupamy anredackux
3aKOHa

5. EdukacHocT nBa Moziena je ucta, 0e3 o03upa Ja Jiu je MepeHa Ha 3a/alliiMa IPUMCEHE Y pauyHy,

Yy TEKCTyaJIHUM 3aJalliMa, Uin 'y CHMOOJIHUYKOM KOHTCKCTY.

[IpenmumuHapHU cagpiKaj T€3€ U METOJE HCTPAKUBAHA

Tesa he canpxxatu cnenehe OCHOBHE IieNIMHE, TPH YeMy je Moryhie j0/aBambe HOBUX U MPOIIUPUBAC

noctojefinx y 3aBHCHOCTH O] TOKA M Pe3yJiTaTa UCTaKHUBAhA.

YBoa. Y yBonHOM Jieny Ouhe mpencTaBbeH MpeIMeT U UJFEBU NCTPaKUBamha, MOTHBAIH]ja 32 U300p

TeMe, Kao ¥ TEPMHUHOJIOTHja KOja c€ KOPHUCTH Y AUCEPTAIIH]jH.

Teopujcku geo ucrpaxkuBama. OBo noriiapibe he 00yXBaTUTH Mperje] 0CaallbUX Pe3ylTaTa y OBOj
oOmactu. IToceOHa naxxma O6uhe oOpaheHa Ha anredapcko MUILBEHE U UCTPAKHUBAKE Be3e n3Mely
apuTMeTuke u anreope. buhe aHanmu3upaHu NPUCTYIH OBOj TEMHU Y HACTABH MaTeMaTHKE y Pa3TUUIUTHM
3eMJbaMa, Kao U apryMEHTOBAHN Pa3IHYUTH CTABOBH O YIIOTPEON CHMOOIMYKOT je3UKa Y CTPYKTYPH
MPUPOIHUX OpojeBa. Y OBOM Jiely IPEJICTaBHIN OUCMO U Pa3InIUTE MOJICIIE Koje je Moryhe KOpUCTUTH

npu yBohermy cUMOOINYKOT je3HKa.

Emnupujcku neo ucrpaxusama. Hajipe, 0no 61 npeactaB/beH METOIOIOMIKH OKBUP UCTPAXKHUBAbHA
KOjUM OM ce MpeICTaBUIIN IIPEAMET, L1Jb, 33/1all, XUIIOTE3€, METOe, TEXHUKE, HHCTPYMEHTH, Y30paK,
Ha4YMHHU 00paje 1mojjaTaka, Kao ¥ TOK UCTpaKuBama. Y (POKyCy UCTpakuBama Ouhie UCTITHBAKE

nocturayha yueHuKa y CUMOOJIMUKOM H3pakaBamy alre0apcKux 3aKoHa U MOCTHIHyha y HCITUTHBAKY

E€KBUBAJICHTOCTH aJIre0apCKuX nu3pasa.

Mertona koje he ce KOPUCTHTH jeCTe EKCIICPUMEHT ca JIBE eKCIICPUMEHTAITHE U JETHOM KOHTPOJIHOM
rpynom. Y eKCriepUMEHTATHIM TpyTamMa MIaHUPaHoO je Mo yYaBame 10 [Ba MOJIENA a Y KOHTPOJIHOj HHUje
TUTAHUPAH YTHIA] eKCIIEPUMEHTAIHOT Tiporpama. [lnaHupaHu HHCTPYMEHTH Cy: HHHUIIHjATHU TECT 3HAba
3a yje/HaYaBame rpyra u aHATM3UPabe CTETNCHA MO3HABAkA aAlre0apCKUX 3aKOHA CTPYKTYPE MPUPOTHUX

OpojeBa, 1 3aBPLIHM TECT 3HaMHa 32 aHWIN3Y 110jaBa KOj€ CE UCIIUTY]Y.



AHajM3a M MHTepHpeTaluja pe3yJTaTa HCTPaskuBamwa. J[00HjeHn pe3ynTaTi U3 eMIIPH]CKOT Jieja
HCTpaKUBarba OMIIH OU Mpe/ICTaB/beHN W MHTEPIPETUPAHH, HajIIPe ca CTAHOBHUIIITA KOja Cy OMUCaHa Y
TEPUjCKOM JIeTy UCTPAXKHUBAKHA, & TIOTOM U Ca CTAHOBHIITA OMEPAIMOHATHUX 3a/1aTaka MpeaBrleHnx

HacraBamm mianom u mporpamom PC.

3akspyuak. MHTEpnpeTanuja pe3yiarara gana Ou 3akJbydke 3a Koje oueKyjemo ja he qatu HayyHw,
MPAKTUYHU ¥ TEOPHjCKHU JONPUHOC HACTABU aPUTMETUKE U alire0pe, Kao U JUCKYCHjU O BPEMEHY U

Ha4YMHY M3y4YaBamba CUMOOJIMYKOT 3alKca Y HACTaBH MaTEMaTHKE.
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